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Chepstow House
Policy for EAL

Unless a difference between school and nursery is stated any reference to school refers to the school
and nursery.

INTRODUCTION

In our school, the teaching and learning, achievements, attitudes and well-being of all our children are
important. We encourage all our children to achieve the highest possible standards. We do this
through taking account of each child's life experiences and needs. A number of our children have
particular learning and assessment requirements, which are linked to their progress in learning
English as an additional language. Children who are learning English as an additional language have
skills and knowledge about language similar to monolingual English-speaking children. Their ability to
participate in the full curriculum may be in advance of their communicative skills in English.

AIMS AND OBJECTIVES

The National Curriculum secures entitlement for all children to a number of areas of learning and
gives them the opportunity to develop the knowledge, understanding, skills and attitudes that are
necessary for their self-fulfilment and development as responsible citizens. We promote the principles
of diversity, equality, fairness and justice for all through the education that we provide in our school.
We aim to:

e To improve the speaking and listening, reading and writing of English of children who are
learning English as an additional language.

e To support access to a broad early years curriculum and to the National Curriculum, by
improving children's fluency and providing bilingual support as appropriate.

e To integrate new children into the school in order to ensure that they gain access to the
curriculum and academic achievement.

e To use school, borough and government resources effectively to raise the attainment of
children for EAL children.

¢ To identify and make maximum use of opportunities for modelling fluent use of English.

e To provide opportunities for children to practise and extend their use of English, whilst also
respecting any mother tongue languages the child may speak.

e To encourage and enable parental support.

The aim of this policy is to help ensure that we meet the full range of needs of those children who are
learning English as an additional language. This is in line with the requirements of the Equality Act
2010.

TEACHING AND LEARNING STYLE

Clear assessment of the level of second language acquisition is taken on entry to the school, to
inform planning and target setting (see Appendix 1 and 2). This enables planning based on teachers’
and support staff’'s knowledge of successful strategies for supporting EAL learners (see Appendix 3)
At times this might require:

o Differentiated teaching at individual or small group level. For example, giving instruction on
key vocabulary for a lesson in advance.

¢ Employing role play to consolidate what pupils have learned from teacher talk.

e Providing an opportunity for pupils to demonstrate understanding of a topic with a labelled
drawing instead of written text.

e Teaching strategies which encourage talk and participation, for example, collaborative paired
or group work. These activities develop self esteem and result in a greater likelihood of pupils
developing oral language.

¢ An inclusive multicultural ethos, where difference is seen as being normal and is celebrated.

e The pupil’'s background is reflected in both the school environment and in the curriculum.

e Grouping EAL learners who share the same home language.




In our school teachers take actions to help children who are learning English as an additional
language by various means:

¢ recognising the child's mother tongue, and making it clear that speaking in their home
language can be a positive part of the learning process

e giving newly arrived young children time to absorb English by allowing them a 'silent period’,
which will usually pass once their self-confidence increased

¢ viewing the cultural differences brought by the pupil to the class as a bonus, and using this in
the teaching process

¢ having high expectations; expecting pupils to contribute with more than one-word answers

e using teaching strategies that do not allow any racist comments or jokes

o allowing support from bilingual parents, volunteers or other professionals to develop
children's understanding and vocabulary

e assessing the work of pupils learning EAL in relation to the national curriculum standards and
expectations as early as possible in their school career

Developing their spoken and written English by:

e ensuring that vocabulary work covers the technical as well as the everyday meaning of key
words, metaphors and idioms

e explaining how speaking and writing in English are structured for different purposes across a
range of subjects

e providing a range of reading materials that highlight the different ways in which English is used

e ensuring that there are effective opportunities for talking and that talking is used to support
writing

e encouraging children to transfer their knowledge, skills and understanding of one language to
another

¢ building on children's experiences of language at home and in the wider community, so that
their developing uses of English and other languages support one another

When planning and assessing teachers have access to a list of questions outlining key
areas/strategies to look at (see Appendix 4)

CURRICULUM ACCESS

All children in our school follow the curricular requirements of the Foundation Stage and the National
Curriculum. Children with English as an additional language do not produce separate work. We do not
generally withdraw children from lessons to receive EAL support. The language support is in
partnership with class teachers within classrooms. This involves supporting individual children or
small groups of children and at times teaching the whole class. However, some withdrawal support for
EAL may take place at times with the Teaching Assistant in order to help increase vocabulary or to
address a particular language or learning focus. Curriculum access is otherwise gained through
classroom activities that may include:

e Using accessible texts and materials that suit children's ages and levels of learning;

e Providing support through ICT, video or audio materials, dictionaries and translators, visual
support materials.

e Using the home or first language where appropriate.

Providing additional support for EAL children who are learning in the following categories:

e Providing bilingual support to enable children to access the curriculum, learn basic classroom
routines and to continue children's language development in their first language;

e Teacher assistant support which allows children to work in smaller groups and increases
opportunities for modelling language structures and for conversations between adults and
children;

¢ Additional support to target groups of children who are operating at a level or more behind that
which would be expected for their age/time in school.




In the EY Stage we plan opportunities for children to develop their English and we provide support to
help them take part in activities. The EY Stage helps children learning English as an additional
language by:

e Building on children's experiences of language at home and in the wider community, so that
their developing uses of English and of other languages support one another;

e Providing a range of opportunities for children to engage in speaking and listening activities in
English with peers and adults;

¢ Providing bilingual support to extend vocabulary;

e Providing a variety of writing in the children's home languages as well as in
English

e Providing opportunities for children to hear their home languages as well as English.

ROLES AND RESPONSIBILITIES
All staff have a responsibility for supporting and encouraging children to become fluent English
speakers and for communicating school expectations for Speaking and Listening.

All staff have responsibility for:

¢ Modelling good use of English, in extending sentences and encouraging children to do the
same;

e Communicating to children that they are expected to speak clearly and audibly using more
than single words as appropriate;

¢ Communicating to children that they are expected to listen and respond when someone
speaks to them.

All teachers have responsibility for:

e Planning work in the context of children's stage of fluency and anticipating opportunities for
developing use of English. Planning a clearly identified language focus for each lesson which
will aid second language acquisition and is made explicit to the pupils;

Setting targets for improving oracy, speaking, listening, reading and writing;

Assessing and tracking progress in speaking, listening, reading and writing;

Initial assessment of children's speaking and listening level of admission to school;
Identifying and providing resources which support children learning English as an additional
language;

e Updating speaking, listening, reading and writing assessments each term

Additional classroom support staff have responsibility for:
¢ Working with targeted groups to support children's access to the curriculum;
e Translating verbal instructions and explanations when appropriate, to further children'’s
understanding of concepts and tasks;

ASSESSMENT

Chepstow House School uses the Bell Foundation Assessment Framework for EAL children linked to
the National Curriculum as a basis for assessment. We carry out ongoing termly recording of
attainment and progress in line with agreed school procedures. In the summer term information is
handed over to the cohorts’ teacher for the next school year in order to identify teacher support for the
coming year.

When working on school assessments, if necessary, special assessment arrangements are made for
children who are learning English as an additional language.

In the mathematics tasks and tests at Key Stage 1, we may rephrase, translate words or phrases that
appear in the assessment materials or that the children use in their responses.

Appendix 1




The EAL Assessment Framework for Schools was commissioned by The Bell Foundation to provide
schools with a straightforward, easy-to-use assessment tool for assessing learners with English as an
Additional Language. At its core are EAL assessment descriptors that teachers can use for both
summative and formative assessment. The descriptors are designed specifically to support the
teaching and learning of EAL pupils and to enable teachers to generate targets to guide progress.
The framework is underpinned by robust academic research and expertise and has been prepared
with busy teachers in mind. The presentation of this EAL assessment is being reviewed.

Start the assessment by choosing the most appropriate band/s that a pupil is likely to be in for a
particular strand. Apart from Band A New to English/Beginning, pupils are likely to have a ‘spiky’
profile — they may cross into different bands depending on their development within each strand. For
example, a pupil may be comfortably in C-Developing competence/Expanding for Speaking but only
be achieving the ‘early development’ descriptors in B-Early acquisition/Emerging for Writing. To
decide on a ‘best fit', look at the band above and below the one you think the pupil might be in, to
ascertain which band best fits the pupil. The concept of ‘best fit' means that the pupil’s performance
might not exactly match each of the 10 descriptors in a band, but it does match a good number of
them, and their performance matches more in this band than the band above or the band below.

English language usage and development takes place in different contexts. It will help the teacher,
teaching assistant or whoever is assessing the pupil, to think of the following competences when
highlighting descriptors:

1. Acquiring academic content

2. Demonstrating learning

3. Following instructions and understanding teacher feedback

4. Using (age-) appropriate language and register in a classroom context
5. Functioning in social language situations in and outside the classroom

If the pupil has a ‘spiky’ profile, the most appropriate ‘best fit’ is to make a judgement on what is the
average across the four strands (Listening, Speaking, Reading and Viewing, and Writing). Avoid
choosing the lowest proficiency band as a ‘best fit'. For example if a pupil is Band A in Writing but
varies between A and C in Listening, Speaking and Reading and Viewing, Band A would almost
certainly not reflect the pupil’s overall Proficiency in being able to use English. You should read

all the descriptors for bands A, B and C to decide which band is the ‘best fit'.

Many of the descriptors have to be understood in relation to the year or Key Stage of the individual
pupil — assessors should use their judgement and focus on descriptors that are relevant to the
expected outcomes of the pupil’s year group.

The assessment descriptors and the Proficiency bands have been designed to be used for both
formative and summative purposes. For summative assessment, pupils’ EAL Proficiency at the end of
a term, year or Key Stage can be assessed on the basis of tasks and activities that tap into the
knowledge and skills represented by the descriptors set out in the rating scales. For formative
assessment, the assessment descriptors and the Proficiency bands can be used as a road map for
progress. As teachers, TAs and other staff work with EAL pupils in everyday teaching and learning,
they can use the assessment descriptors to check pupil performance and to plan ahead to promote
learning.

The framework is designed so that it is easy to create targets. Teachers know that pupils do not
necessarily ‘jump’ from one assessment descriptor to the next in the order they appear in the
framework: English acquisition (or any kind of learning) does not work like that. However, the EAL
Assessment Framework for Schools has been designed to show likely progression. The descriptors
that appear first within any band indicate ‘early development’ within that band and the final descriptors
in that band represent ‘getting closer to the next band’. This enables teachers to chart progress and to
set targets for progression into the next band.

Points to consider:




Set targets appropriate to the EAL learner’s needs — they may not need a target in every strand
(Listening, Speaking, Reading, Writing).

In EAL, listening implies comprehension. Listening targets can focus both the learner and the
teacher on the need for the learner to understand the language of the curriculum if they are to
progress at age-expected levels.

Targets can be taken directly from the descriptors themselves.

If pupils are achieving the final 3 or 4 ‘getting closer to the next band’ descriptors, they are
probably achieving some of the ‘early development’ descriptors in the next band.

Appendix 2

The year group-appropriate outcomes of National Curriculum assessments will develop at
different rates in different contexts and different subjects. Bearing in mind the five
competences of English usage and development, as outlined above, an EAL pupil is likely, for
instance, to reach year group-appropriate competence in ‘social language situations’ sooner
than in ‘acquiring academic content’.

It is important to be aware that an EAL pupil who already has good knowledge of a subject in
their first language from previous schooling is likely to acquire age-appropriate academic
content more quickly and ‘demonstrate age-appropriate learning’ than s/he will be in another
subject which, for this pupil, comes with unfamiliar content and language demands.




Early
Drevelopment

nat expedhed
to be adhiewed
in order

Getting
Closer to
the Mext

CODE

Can understand single words or short
phrazes in Gmilar contests

Agrtumn Spring Sumimesr
Academic Year
Can fiollow and identify obgects, mages,
fipures and people from oral sotements
or questions with contextual syppor:
{eg. “Which ane & o rockT)
Anrtumn Spring Surmimesr
Academic Year

Can copy/repeat some words andlor

phrases with teacher/peer modeling in
curriculum activities

Aurtumn Spring Summesr
Acadermic Year
Can follow and join In routine
chssroom acoivities willinghy
Agrtumn Spring Sumimesr
Academic Year
Can show comprehension through
action and pesture rather than words
Agrtumn Spring Sumimesr
Academec Year
Can undersiand a basic, imited range
of vocbulary in everyday @ik in the
clhissroom
Aurtumn Spring Surmimesr
Academic Year
Can understand simple instructions and
asmiculum comtent-related exqpressions
if delrrered in dear, slow and repeated
speech by a sympathetc spealoer
Aurtumn Spring Summesr
Acadermic Year
Can begin to use bmited awareness of
pramemar o make sense of @k by
eeachers and peers
(g ‘wend” fior past dme)
Agrtumn Spring Sumimesr
Academic Year

Can sort pictures or objects accordeng
o oral instructions

Dremonstrating an emerging | Developing more independence in
ability to respond verbally in | the use of the basic listening skills
interactions with others needed to engage with learning

Can undersand everyday
expressions aimed at the satishcoon
of simple needs of a conorete gpe,
delwvered directy to himiher in char,
slow and repeated speech by a

Can follow oral instructons and compare
with visual or non-verbal models
{eg Drew o drde mder the ke

sympathetic speaker
Aarumn Spring Summer Aumumn Spring Summer
Academic Year Academic Year
Can respond to samply phrased
facnml quesdons Is acquiring topic/subject-specific vombulary
(eg Whech things use eleancdty?)

Aczdemac Tear Academic Year

Can gex the gist of unfamilar English in

Can antend for short periods to predicable socil and learming simations

simple stories and songs with viswel  {eg hnpage of phypround games, common
scaficdds phirases used by the teacher “do your bests
‘chesck your work”)
Aarumn Spring Summer ummn Spring Summer
Academic Tear Academic Tear
‘Can understand commeon, everyday
Can follow day-to-day social

: in E mere than one meaning, and demonstrabes a
immedate personal and school experiences
Autsmn  Spring Summer

Academic Tear

Aarouman Spring Summer
Acpdemic Year

Can wse intonation and stress on words o
Fain mexning from spoloen Enplish (e hear
approval or displeasire, or disgnguish
betwesn a question and a command)

Can follow narmathrecoounts
with visual support

Aartuman Spring Summar Aurumin Spring Summier
Academic Tear Academic Tear
Can follow instructions where the
context is obwious and recopnise Can respond appropriately in most
fimilar words in spoken texs rplemed ocien e

Academac Tear Academic Year
Can respond to samply phrased
fachml questions abour kesson
comtent, (eg. Ts the keofler aboat

|z deweloping undersmnding of sentence

types (&g questions) through word ooder
rather than intonaton alone

animals o about shops?)
Awmmn  Spring  Summer Aunamn  Spring  Summer
Academic Year Acudemic Tear

Muy use firsz kinguzge knowiledge of the

‘Can attend actirely to the
conversatons of ocer English
speakers on familar daseroom wopics

world to incerpres spoken tess and may use
ocher first hnguage speakers effecovely to
confirm undersmnding

Acudemic Tear
I= beginning to respond to different regscers

Aodemic Year

Can use contechml dues to
Fain meaning from ape-level peo

read orally imporance of lstening for different purposes
Aarumn Spring Summer Aumumn Spring Summer
Academic Year Acsdemic Year
Can undersiand familiar, smple and
repetrive spoken English supported ‘Can attend actively to the comversabons
by the immediate context, including  of other English speakers on famdiar topics
simiple instructions refying on ey when the speech is dear and the pace is
words and conteet regular
ez ‘Come o the mat’)

Autsmn  Spring Summer
Academic Tear
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tentanve undersmnding of voabubry beyond

Can understand an wnfamiliar speaboer

on a familiar topic
Aumn Spring Summer
Acudemic Year

‘Can understand meost spoken and

audic-visual tewts, and cin idendfy

spectfic information  questions are
given beforehand

Aummn  Spring Summer
Academic Year

Can parddpate confidently in shared
tewts, such as songs and postry

Aumumn Summer

Spring

Academic Year

woabulary, knows that some words can bave  Can incerpres meaning and feelings

from intonation, wolume, seress,
repetidon and pacing

Aummn  Spring  Suemmer

Academic Year

Has access to 2 wide vombalary
including absiract nouns {eg. hunger;
happiness) and a growng bank of

subgect-specific words related o
omrmiculum @sks

Spring

Academic Year

Aumumn Summer

Can desorgnuish and follow different

oypes of spoken Bnpape
{e.g. macher-fronted content mlk,

plays. poems, smories)
Auwmn  Spring Summer
Academic Year

Can follow spoien Bnguage used in
school ewents and actvites (&g,
amsemiblies) confidently bart some

wocabulury and grammaticl gaps soll

apparenc

Spring
Academic Year

Aumumn Summer

May ask for darfficdon and need
‘exxra timne when participating i

complex listening @sks, group
performances or dass disoessions

Auwmn  Spring Summer
Acudemic Year
Can try to follow 3 alk on wrfumilar

{e.g. formal and informal) and undersand the  topacs and give appropriate responses

ina chssroom and school contexts

Spring
Acudemic Year

Aumn Summer

Band E

Showing little or no

disadvantage to
English-speaking peers

Can meet the bnguage demands of
group sctivites and dass discussions
withowut support for EAL

Autamn Summer

Spring
Ademic Year
Can select key informatson for a
purpose, rejectng irrelevant and
unimporant mformadon
Musnsmn Spring Summer
Academic Tear

Can draw on a range of discourse

marikers {eg. expressions like rght

ohay, amyway; a5 | sold) to help make
RNy

Aushsmin Summer

Spring

Academic Tear

‘Can understand humorous
refierences if not culurally hden

Ausnsmn Spring Summer
Academic Tear
Can undersmnd most of the content

when teachers speak cheardy at a
nomal pace

Aushamin Summer

Spring

Academic Tear

‘Can follow most audio and video
materials

Ausnsmn Spring Summer
Academic Year
Haz a range of vombubry, mdisding

subjet-spectfic vocabulary,
collequialisms and idsoms

Aushamin Summer

Spring
Academic Year
‘{Can recognise 3 wide range of
idiomatic expressions and
cologualisms, apprecarting shifts in
style and register
Ausnsmn Spring Summer

Amdemic Tear

Can deal wich the lanmope demands
of alll roartines and common
smmtions in school

Spring
Academic Year

Autamn Summer

Can respond to different registers
appropriately {eg match a formal

7 to a formal request)

Ausnsmn Spring Summer
Academic Tear



CODE

Can produce single words or short
phrazes and gve smple gresongs

Aurtumn Spring Surmimesr
Acadermic Year
Can commusnicate some comtent about
concrete matters during simple, rowtine,
familiar @i
2 eg. s blue, % circle’, this balf)

Agrtumn Spring Sumimesr

Acadermic Year
Can respond to visually-supported (eg

wisuml tmetble, word mat, insoresccion

visumls) questons with one or two

3 wiords, in 2 dassroom contest

Autumn Spring Summesr

Academic fear

Can |dentify and name some schoal and
eweryday objecss (eg. ‘Table’, pendl)

Agrtumn Spring Sumimeer
Academic Year
Can make simple sotement when
prompied and supported by rehearsal
{5 Boy has beke)

Autumn Spring Summesr

nat Academic fear
o be adhiewed

in order Can use some common adjectves

(eg. Dig’, Tost, peod’)

Aartumn Spring Summimesr
Academic Year

Can azk sample questions abouwt own
work (eg. Was, is this righi?)

Autumn Spring Sumimer

Acadermic Year

Can make basic needs known to others
[eg. T mat understand’)

Agrtumn Spring Sumimesr
Academic Year
Can communicte some lesson content
in longer, more: CoMmect wbteranoes,
supported by scafloldeng and rehearsal,
(e speaking to a visuml framework,
(1] copying 2 model OF, answer patems
eg T's o fee?; H's o flower)

Agrtumn Spring Summimesr
Academec Year

Can pronounce comprehensibly and
attempt to approcimate English soress
and iIntonation

Getting
Closer to
the Mext

Autumn Spring Sumimer

Acadermic Year

Band B
Oral competence includes

emerging ability to respond
verbally in interactions with
athers

Can answer yesing questons (eg.
“Were yaur hasngry?) and “‘choloe”
questions Do yew want chisken ar
pasta?)

Aaruman Summer

Spring
Academic Tear

Can produce sinnple, joaned-up
wizeranes on known, familiar
content, or on topics relted o

Aarumn Sprng Summer
Academic Tear

Can respond simply to 3 question
rehting o an immediate @k, while
synta is basic and may contin
errors (&g omission of verb
inflection: She soy he ke Matix)

Aarumn Summer

Academic Year

Can deal with most day-to-day
routines and common stuatkons, and
osk-related anpuage, where there =

contechal support

Sprng
Aodemic Year

s beeginnang to use forms (mosdy first
[ and third [hefshelit] person
present tense) of the verbs have, be,
do, come, po and make, although not
abways accurately (e.g. 7 poing play)

Augmmn  Spring Summer

Aarumn Summer

Academic Year

Can gwe a short: retelling of a story
or sequence, perfaps fragmented,
and relying on objecs and images,
bt weill still hawe difficulty with bassc

prepositons
Spring

Academic Tear

Aartuman Summer

Artempis to follow and use simple
masdelled expressions in a small-
group activity (e.g. Tou go first)

Aarouman Spring Summer
Acpdemic Year

|5 begmning o meeet the demands of

Froup activites and chss imeractions

without support for EAL (partcularky
when adults and role moded pupds
speak cearty and slow down their

pace}
Spring
Academic Year

Aarumn Summer

Agmmn  Spring Summer

Academic Year

Begins to notice and can sometimes self-
oorrect irregularites in own spesch (eg.
‘comed, poed, e do)
Automn Spring Summer

Academic Tear

Can use some vocabulary that has been
introduced on @sks and in @ught sessions

Aurumn Spring Summer
Acsdemic Vear
Can express lives, dishices, or preferences

with reasons (e.g. 7 lke ice<cream becowse i's

st
Autemn  Spring  Summer
Academic Year

Can speak to others socially using simple but

masdy regular gammatal struchures

Aumsmn  Spring  Summer

Acsdemic Vear

‘Can mhke part in rode play making some
appropriate unscripted coneributions

Autemn  Spring  Summer
Academic Year

Can azk questors for sooal and academic

purposes

Automn Spring  Summer

Academic Tear

Autsmn  Spring Summer
Academic Tear

Can use English sponanecusly, without long

pauses for intermal ranshdon and
COmposiion

dummmn  Spring  Summer

Acsdemic Year

Can make observadons and explain sdeas
simply during creative and exploratory
activities

Autumin Spring  Summer
Academic Year
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Can use pronunciaton that
increasingly resembles the Englsh
heard arcund them, kosing first
bnenmpe fextures in ther

pronuncacon
Autumn

Spring Summer

Academic Year

Can answer explicit guestions from
stories read aloud (eg. who, what, or
where]

Autumn Spring. Summer
Academic Year

Can give oral presen@tions on
content-based topics approadhing age-
expected level

HAumumn Spring Surnmmer

Academic Year

Can retell events in 2 connected
narratve where content is Gmdar,
using story anguage where
Approprate

fummn  Spring Summer
Acudemic Year

Can use phrases of time and place
expand information, and longer nown
groups o expand desoriptions (eg 2
dog Barked”: Last night, ke the silent,
empey fpark, a dog barked)

HAumumn Spring Surnmmer
Academic Year
Can produce more comples sentenoes

by uming 2 small range of linking
elements such as pronoun reference
aross sentences {eg. T have o new

friend She & Pollsh)
Autumin Spring Surnmner
Academic Year

Can complete phrases i riwmes,
songs, and dhants

Aurumn Spring Summer

Academic Year

Can e knowledge of first hnguape o

‘commaunicate and predict the meaning
of unfamiliar English (Le using

wolano - vulan (Romanan), wullan
(Podish; tri-meaning 3 e.g. triangle]

Auwmn  Spring Summer
Academic Year

Can recount information {demiling
where, when, who and what in a ime
sequence] in relation to different
subject contexts (eg. history, ficton)

Aumumn Spring Summer

Acsdemic Year

May soll explore more comphex ideas
in first hnpuage, use first hnpage
fizatures wiven atbempeing wfamiliar
English construcoons [e.g a Turksh
puspil's areempt at T be fod gone home
fre wnisld Frve seen the burgiar' might
come ot Ta hease T went, be sees
burgler"), or may mbc firse hnguage and
English to convey meore complex ideas

Aummn Spring Summer

Academic Year

Band E

Developing competence in

fluent, creative use of

English

Can make predicoons (Le. can
predic what will happen nexct n
diffierent combexts - & a Story or a
science project) and @n hypothesise
(g Animak less well odapded may fol
to lee bng enough 10 rebroduce and

therefore berame ening)

Awshemn Spring Summer

Amdemic Year

Can tell original stories with
emerging decul

Musnsmn Spring Summer
Academic Year

Can join in a socikl or on<task
desoussion wethouwt support or
scaffolding for EAL

Aunsmn Summer

Spring
Amademic Year

‘Can compare ateributes of real
objects (eg., X and ¥ are
simifaridifferent because. ..

Musnsmn Spring Sumamer

Academic Year
{Can speak wath greater fluency and
fewer hesimtions, struchsring
witerances through word order
rather than intonagion (e Do you
et instead of “You Mkel)

Autsmn Spring Summer

Amademic Year

Academic Year

Can pregare and deliver oral
presenctions on a variety of
asrriculum topics at age-expected
level, although is unlikely to use
cutturally-speciic mances or dicms

Spring Summer
Academic Tear

Can use 3 growing range of everyday
and spechlise voobulry n al
learning areas and cn idendfy

‘mauttpde meanings of many Bmilar
weords (&g 2 space between words,
UTer space)

Musnsmn Spring Sumamer

Aushamin

‘Can compare/contrast ideas and
relagionships in different subgect

Ausnsmn Spring Summer
Acdemic Year



Band B

Making sense of written text
CODE

at word and phrase/sentence
level, using visual information
to help dedpher meaning

Can rmake use of their cuttural and
Inpuistic experiences to Ty to make
sense of words in digital and print fiorms
{Le. doesn't undersiand but @n

Can recognise words and the
sequences of words that form
familiar phases or expressions (ef.

Early

Drevelopment distingnuish beteesn words and nsmbers .
or symbols or tect types - s e o )
adverdsement or newspaper artice)
Academec Year Academic Year
‘Can follow written text conventions
Can of
(&g left to right movement {in English), e — ""’:"':r"‘m
comtnuity of text from top to botom 'IJ'"J : II weordsiok
2 of page} i
Aartumn Spring Summimesr Aartuman Sprng Summar
Acadermic Year Academic Tear
Can undersiand that wrizen text and Can agempt to work wich familar
wisuaks hawe content, meaning and and some wrfamilar words in
organisation (e front and back covers  phrasesizentences, and oy o make
3 of a book) semse of them
Agrtumn Spring Summimesr Aartuman Spring Summar
Acadermic Year Academic Tear
Can use own growng hnguage
Can distinguish and understand diferent  kmowledge to process text at the
forms of meaning representasion, ez phraselsentence level, showing
lecters, words, visual mages and of idiomatic xpressi
4 graphics) (g ‘in the beginning’, "o lng tme
ago)
not Academic Year Academic Year
10 ba adhieved Can recognise names, induding own Can comprehend mughtrehearsed
in order name, and bbels of obsecs and spaces  short written passapes at whole-text
i the cassroom and oder familiar Bewel, wsing vesuals as supp-ort where
5 parts of the school (eg. school office) appropriate
Academec Year Academic Tear
Can atempt to readichech own
6 £ ‘teacheripser support
Acadermic Year Academic Tear
Can make sense of familar words in (Cam identify and extract information
bspakes, om sipnis and posters in school {(words and passages) in texts in
and in frequenty visted digial respoiEe to conorete wiar, where
7 ENWIronmiEnts and who questions
Academec Year Academic Year
Can and use i ‘Can read cut loud short texcts with
correspondence to dedpher the i | ot
rrezning of some words ina S and
8 mughtirehearsed tewt fom Il ‘
Academic Year Academic Tear
Can follow and make wse of milar (Can begin b weork: out maim points,
words to extract basic meaning froma  story lrees and explict messages from
9 familiar tesct ilustrated tewr withowt prompting
Agrtumn Spring Summimesr Aartuman Spring Summar
Academec Year Academic Year
‘{Can e growing swareness of
familar gragheme-phonems
Can choose books or oiher reading
S """’::‘d"“"“" and contextul chaes to work ot the
. 10 meaning of unfamiliar words, phrases
Getting and shore tescts
Closer to Aurtumn Spring Surmimesr Aarumn Sprng Summer
the Mext
Band Acadermic Year Academic Tear

Can refate written material to
classroom actvies and undersand
that written material is often
organised and presenced differendy
froem spoken lanpuage (e g wrimen
instructions for science sxpariments
werss teacher and peer clic while
conducting the experiment)

Can recognise and read irmegular (but
frequently coosring) spefling patterns (eg. -
tre’ in ‘centre’)

Aurumn Spring Summer Auumn Spring. Summer

Academic Tear Academic Year

Can recognise common prefices (&8 T’ - se e perpose and intended
“retun’) and sufixes {e.g. ‘ed” in ‘woiked) and

T e ] audience of curmiosduem-related texs

witheout promipting
Aummn Spring Summer

W‘h make sense of peot
Autsmn  Spring Summer

Academic Year Academic Year

Camn make sense of curriculum texss but may
need support to comprehend unfamiliar Can recognise meaning of
content, culturally engendered nuances (eg.  words/phrases expressing degrees of
‘e onpel twinkled on the fof of the iree’), and  obligation, probability and possibikty n
fguracive and metphorc esxpressions (eg. comvtet (eg. may, must, should)
‘dow’t wind him o', We ks o roler coaster’)

Aurumin Spring Summier Aumumn Spring Summer
Academic Tear Academic Year
Can use growang knowledge of

Can identfy and interpret information from prammar to oy to make sense of
wisuml images, mbles, charts and praphs, and  complex expressons (eg. condronal
rekite it to the sk at hand constrsctons. such as i T fod a dholoe
T

Autsmn Spring  Summer
Academic Tear
Can idesrtify main ideals in curriculsm

materal and use own prior experience and
learning o asise undersmnding where

Aummn  Spring  Semmer

Academic Year
Can follow written material to do
tasks such as classifying and sequencing
EVEND. N narracves, desoripdons and
processes in subject content texts

approprace independenty
Aurumn Spring Summier Aurumn Spring Summer
Academic Tear Academic Year

Can wnderstand most subject content texts,  Can idenofy fipurative speech (g ‘a

pieces; athough may need support with expressions (eg. ‘he butted m bis
wnfamiliar vorabolary, comples sertences and  anger’) in cormiculum mexes (and seek
writng stples hoelp if necessary)
Automn Spring Summer Avtumn  Spring Summer
Academic Tear Academic Year

Can recognise different peot

‘Can comprehend curricsbum-linked English rypesipenres, undersanding thar che
literature maostly at the boeral level, bt may  purpose of communicazton cn shape
rely on teacher and peer support to bt organistion (eg. a mrraire of
understand culwral references and meanings  persomal expersence verss a report of

a science experiment)
Aurumn Spring Summer Auumn Spring. Summer
Academic Tear Academic Year
Can use a developang range of reading
stracegies, especally when prompeed
Can retrieve relevant deaik from curmicubum ez ad hak rate for

and literary texts to retell the gist of content the tusk at hand), using dictionaries or
oither references

Auremn Spring  Summer Auwmn Spring  Summer

Academic Tear

‘Can begin to differesmace berween
informational and ficisonal statementsiees

independently

Academic Year

Can reread a text to chedk
underseanding  told that the
infprmation in the text has not been
comipletely underszood

Aurumin Spring Summier Aumumn Spring Summer
Acsdemic Year Acsdemic Year
‘Can use compositional and desipn features of  Can dentify main sdeas and specific
prt and digiad material to navgate and informaton in currioulum-relaced
locte information (e.f. contents pages, links,  texts for recelling, paraphrasang and
tmbs, search funcions) ANSWETINE [UESng

Mutumn  Spring Summer
Acedemic Tear

Aumumn  Spring Semmer

Academic Year
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Band E
Engaging with curriculum-
related reading activities

independently and
productively in different

subject areas

sme topic or have similr content

Auhsmn Spring Summer
Academic Tear
Can understand and interpret visualk
and graphics in confuncison with
wTitten tENE appropriately
Ausnsmn Spring Summer
Academic Year

Can undersiand the meaning - such
as iencfying the apent when not
obweouws and the sequence of
fappenings - conmined i sentenoes
and passages based on k ledpe of
more comgex grammar (e.g the
pazsive vosce Mo pocked money onal
you Sidy your mom. Yow howe been
warned,” said Mum)

Ashsmn Spring

Academic Tear

Can recognise complex cobesive
markers to bnk ideas across
sentences and passages
{e-g. although, in spite of promouns
refierring back across several
k..")

Ausnsmn Spring Summer
Academic Tear

Summer

Can find specific informaton or
detil from writhen texrs to respond
o “haw', "who' or "why' questions

Austiamin Summer

Spring
Amdemic Year

‘Can identify explicit and implict
messages in informatonal and
fictional e

Austsmn Spring Summer
Academic Year

Can evalmte an mformanional or
ficoional texe n terms of s interest,
refevance and usefulness

Aunsmn Summer

Spring
Amdemic Year

‘Can draw own conclusionfiorm own
opinion from reading where
appropriate (eg. when participating
in class and group discussions)

Musnsmn Spring Summer
Academic Tear

Can amadyse currsos bsmerefaned tewts
ini terms of naturefype of content,
organistion and purpose

Spring
Academic Year

‘Can independendy apply reading
shills and serategies already acquired
to engage with new texts at word,
semtence, and whobe-teax bevels,
using visuals and prior knowledge to
undersanding

Aushamin Summer

enhance
Austsmn Spring Summer
Academic Year
7



Early
Drevelopment

nat expedhed
to be adhiewed
in order

Getting
Closer to
the Mext

Can marifindicate familiar pactures,
mumbers and other visual imapes

Agrtumn Spring Summimesr
Academec fear

Can communicate intentions and own
maaning throagh dravwing and mark
making

Autumn Spring Sumimeer
Academec Year
Can show awareness of the differences
betwean print and picosre in arEmptng
o W
Agrtumn Spring Summimesr
Academec fear
Can show awareness of some basic
corwentions of writng (eg. writdng from
left to right = significant i this i not the
corwention in the pupd's firse inguape:
leaving spaces between symbeols or
lecters)
Anrtumn Spring Surmimesr

Academic Year

Can fiorm and reproduce some English
beiters

Agtumn Spring  Sumimer

Academic Year

Can copy o write own name

Aurtumn Spring Summimesr
Academic Year
Can e first hnguage o scafiodd their
efiort to form English weords {eg. words
from other bnnuepes used in English,
such as French “table’)
Agrtumn Spring Sumimesr
Academec Year

Can start to write English to fill in

bhnis, copy known words or hbel
dizgramsfimages (eg. labeling a mag)
Agrtumn Spring Sumimeer

Academec Year

Can comiribute to a shared story in the

chss and produce letters and strings of
lethers assodated wich pictures

Agrtumn Spring Summimesr
Academic Year

Can copyireproduce betters shown by
teaichers to make thesr own meaning
when telling a story

Aartumn Spring Sumimeer

Acadermic Year

Band B

Demonstrating basic skills of § .

spelling and sentence
construction

Can show awareness of commeon and
simpde spelling rules (e g. can show
awareness of basic phonscs and
startng to spell common consonant-
wowel-consonant {CWC) words
correctly, such as ‘haf’, ‘ant’, ‘')

Spring

Academic Tear

Aartuman

Summer

Can form and reproduce maost
English letters and actempt to
produce waords

Aarumn Spring Summer
Academic Year
Can jot down a phrasedsentence

from audicfviden mareral and oy
rehearse it by themseves

Aartuman Summar

Spring

Academic Year

Can complete semvtence sorters i

eamples are providesd
{eg T [apples], “The menkey ate
[four bananas]' )

Aarumn Sprng Summer
Academic Year

Can follow samphs and reproduce
ught expections about lapout
(g front cower, page number)

Anrcuman Summmer

Academic Year

Can copy passages from an English
et in the curriculum (significant if
the pupdl's first nguspe is na
different script)

Aarumn Summer

Spring
Academic Year

Can combine drawing and writing to
create mesningful sentences on
familar topics (&g a picture of 3

heoume with “This s my hame')

Aarumn Sprng Summer
Academic Tear
Can form simple sentences using
wordiphrase banks for diferent
chssroom purposes {eg. words and
phrazes haghlighted n currecwhem
tashs)

Anrcuman Summmer

Spring
Academic Year
(Cam wrrte some simple basic phrases
o sEvbences o relaton o personal
experience (eg. Bmay, home,
playgrownd actwioes)
Aarumn Spring Summer

Academic Tear

construction of simple sentences

Can use appropriate time sequencing (&g

Aurumn Spring Summier
Academic Tear

Can atbempt ©o construct 2 coherent

Aunmn w Summier
Academic Year

Can use some formubic expressions in

writing (g ‘sermme me, T mhhose 52, ‘ot the

beginning’, ‘oece upon @ Bme’)
Aurumn Spring Summier

Academic Tear

Can wse nome grammatcal sorscures, such

a5 subject-werb agreement (eg. he walls,

iinflections (eg. adding ‘e to form the past
‘Tense)

Aunsmn H Summer
Academic Tear

‘Can produce lonper sentences based on
familar @ught content, bat wring reflecs

fearures of spoken languape

{eg Vesterday, | ..., then | went hame’)
Aurumn Spring Summer
Academic Year

Can employ 2 range of modal
elements (eg. ‘woulkd, ‘sheekl, ‘could’,
‘mught’) and tenses (ncisding present
continuous tense, simple past tense)

0 COMSENSCE a bt

Aumumn Spring Summer
Academic Year
Can identify spelling errors i words

fummn  Spring Summer
Acudemic Year

Can combine phrases/entences o
produce a dhear and coherent
statement in relation to currioulum
tsks

Spring
Academic Year

Aumumn Summer

Can write grammatical sentences on
familiar topics (ef. meetng friends,
partcipating in sports events)

Aummn  Spring Summer
Academic Year

Can write stories and descrpisons of
personal epErience noan approprizoe
time sequence

Autumn Summmer

Spring
Acdemic Vear

Can combine sdeas based on mupht content, Can use texct models to scaffold

alithough they are o fully acourate (eg. coavtent and striscture of vrrting for

‘stone age peoples wme sharp sone’)

Mutumn H Summer
Academic Year

sessaons through writing using Smilor
vorabulary and semtence meodels

different chissroom purposes

Aumumn  Spring  Semmer

Academic Year

Can show understanding of content of mught  Can begin to use phrasesfsentences in

a cuiturallyapproprce way in
different areas of the cermiculum

Aumumn Spring Summer Aumn Spring Summer
Acsdemic Year Acsdemic Year
Can draw on first hnguage @ plan wriong Can ¢ e, and 15

Autemin w Surnmier
Academic Year

Can comstruct simple connected tewt based
on short descriptions of events and actwites

fior dassroom purposes
Aurumn Spring Summer
Acudemic Year

Can atbemnpt to write short texis in different

eTTYIrCnimeent, education)

dummn  Spring  Summer

Academic Year

Can parddpate in shared writing
actvithes or write independenthy

Autumn Summmer

Spring
Acudemic Year

(Can produce tests in 3 variety of

Fully L penres (e narmaive,
genres (eg. Srst person dary enoy, lecer, description

third person narratve)

Aunemn H Summier
Academic Year
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argumEnion,
) using subject = or topic=
refated vocabulary

dumumn  Spring  Summer

Academic Year

Band E

Diemonstrating enhanced
ability in writing with greater

accuracy and for a variety of
purposes, mostly at age-
expected level

Can demonstrace full control over
prammasical features {including types
of werh, pronouwn reference,
compound and complex sentenes)

Aushamin Summer

Spring
Amdemic Year

Can write in chear, well-structured
English across the osrmiculum wsing

appropriate style and laypowt.
Ausnsmn Spring Summer
Academic Year

Can use a wariety of tenses (including
present and past perfect)

Aushamin Summer

Spring
Amdemic Year

Can write compesenely for a
range of chssroom purposes

Musnsmn Spring Summer
Academic Year

‘Can connect or integrate personal
experiences with literary writng

Aunsmn Summer

Spring
Amademic Year

‘Can express ideas and opinions
effecovely for experanons
of age group

Austsmn Spring Summer
Academic Tear
Can write reports using technical

wombubry (eg scentfic
EXDEIMENTS |

Autamn Summer

Spring
Academic Year

‘Can pustify, defend and debare
opinions based on supporting
micrmadon and ewidence

Ausnsmn Spring Summer
Acdemic Year

Can plan writing with a pardcular
audience in mind (eg. kier of

comphint, permasive bafler)



EAL ASSESSMENT FRAMEWORK FOR SCHOOLS: PRIMARY

DAE Proficiency in English scales

A New to English

meﬁfnundatiun

May use first lanpuage for learning and other purposes. May remain silent in the classroom. May be copying/repeating some
words or phrases. May understand some everyday English expressions but may have minimal or no literacy in English.
Meeds considerable amount of EAL support.

May have developed some skills in reading and writing. May have become familiar with some subject-specific vocabulary.
5till needs a significant amount of EAL support to access the curriculum.

May participate in learning activities with increasing independence. Able to express self orally in English but structural
inaccuracies are still apparent. Literacy will require onpoing support, particularly for understanding text and writing.
May be able to follow abstract concepts and more complex written English. Requires ongoing EAL support to access the
Oral English will be developing well, enabling successful enpagement in activities across the curriculum. Can read and
understand a wide variety of texts. VWritten English may lack complexity and contain occasional evidence of errors in
structure. Meeds some support to access subtle nuances of meaning, to refine English usage. and to develop abstract
wocabulary. Meeds some/occasional EAL support to access complex curriculum material and tasks.

Can operate across the curriculum to a level of competence equivalent to that of a pupil who uses English as his'her first
language. Operates without EAL support across the curriculum.
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Appendix 3

Strategies for Supporting Pupils with English as an Additional Language

Strategy

Examples

Create an inclusive
environment

Ensure that the pupil will be able
to relate to the classroom
environment

Access resources from
Multicultural Resource Centre and
specialist

Display labels and signs in home languages in the
classroom and around the school

Reflect diversity in visual displays

Relate to the pupil’s cultural background within the
suppliers curriculum and enable the pupil to draw on
his/her

own experience

Pairing and Mentoring
Set up a ‘buddy’ system as soon
as the pupil arrives

Where possible with same language speaker

Friendly and out-going pupil

Good role model of English, guard against placing

EAL learners in groups with pupils with Special
Educational Needs

If there is a pupil with the same first language in another
class make arrangements for them to meet at other times

Practical activities
Make opportunities for the
pupil to become practically

Distributing equipment Collecting exercise books involved
in the classroom, with a partner at first

Visuals

Provide as much visual
support as possible in a wide
variety of formats

Pictures

Diagrams

Photographs

Flash cards

Picture dictionaries

Computer programs, such as Clicker 4

Television

Artefacts

Produce a set of picture cards for the pupils to use to
communicate needs

Key words
Give short vocabulary lists
of key words for each unit

lllustrate key words with simple pictures

Pre-teach key words before a unit and/or lesson,

using a bilingual peer, support assistant or parent

Create a glossary book for the pupil to record new words.
If the pupil is literate in first language they should be
recorded in both languages, with a definition in first
language




Strategy Examples
Key visuals Tables
Scaffold learning using key Timelines

visuals
Key visuals are ways of representing

Venn diagrams
Matrix charts

or organising information Flow charts

diagrammatically or in a visual form. PR

Pictures may be included. PYVam'd diagrams
Mind maps

Dictionaries

Offer a variety of types Picture

of dictionaries

lllustrated topic glossaries

Bilingual dictionaries if the pupil is confident in written first
language

Common words in English usage (Literacy Strategy)
Pupils should be made to feel confident about

using a dictionary within the classroom

Talk
Opportunities for talk should
be planned

A silent ‘period’ is often a stage of development in
learning EAL and a pupil should not be forced to
respond

It is normal for understanding to outstrip verbal output in
the early stages.

Create activities for scaffolded talk

Use paired discussion, preferably in first language if
possible, before commencing written work

Use of first language
Encourage regular transfer
between first language and
English

Show that the pupil’s first language is valued, fostering
self-respect and motivation

Learn a few simple phrases, numbers, colours
Provide opportunities for pupils to work in same language
groups and pairs

If pupils are literate in first language encourage

them to continue reading and writing

Make bilingual books

Bilingual displays

Listen to bilingual taped stories

Read bilingual books

Use home and community languages in drama

and role play

Ask parents, staff and community members to give
bilingual support in the classroom

Language awareness
Foster awareness and
knowledge of language

Gain a simple understanding of the pupil’s first language,
simple phrases, basic script form and syntactical
differences

Pupils should be asked to think about their ‘language
stories’, of their experience of becoming bilingual

Teach pupils about the varieties of language within and
between countries

Study the difference between written and spoken English,
between different registers, codes and dialects of spoken
English




Know appropriate use of English in different
situations

Explain the use of synonyms, idioms, derivations and
nuances in both English and first language

Strategy

Examples

Collaborative Activities
Plan for regular collaboration with
peers

Group tasks facilitate involvement, belonging and the
need to experiment with language in order to complete a
task

Parental involvement
Develop parents’ ability to
support and reinforce the
school's work from home
and create an open dialogue
for the school to become
better informed about

the pupil’s development

Use interpreter or bilingual Language Assistant at
meetings, especially the initial meeting

Visit pupil at home with an interpreter

Advise parents how to support their child’s language
development bilingually, for example, sharing picture
books in first language

Give clear guidance about the British education system
and the curriculum

Appendix 4

Questions to think about when planning with EAL child in mind.

| Does forward planning take place to allow for the preparation of additional resources and /or activities? |




Is time allowed for teaching assistants’ preparation and liaison with class teachers?

Do you ensure appropriate seating arrangements so that EAL learners have a
good view of the teacher and big book/white boards, etc.?

Do you take account of the pupils’ proficiency in English in your language of instruction?

Do you use a multi-sensory approach, e.g. visual, mime, gesture to support oral delivery, synchronise
speaking with reading and pointing?

Do you model responses for reading and text composition?

Do you support learning of writing by:
— using texts as using teacher demonstration, teacher scribing and supported composition?
— using teacher demonstration, teacher scribing and supported composition?

Do you use a range of closed and open-ended questions?

Do you use role play / drama for fiction as well as non-fiction texts?

Do additional adults have a clear and active role in leading and supporting delivery?

Do you encourage participation by:
— calling on less confident pupils?
— allowing sufficient thinking time?
— encouraging partner talk?

Do you provide scaffolding materials, e.qg:

— picture prompts?

— word cards / banks?

— sequencing cards?

— bilingual dictionaries?

— picture dictionaries?

— cloze passages with picture substitution (for new arrivals).

Are there opportunities to work collaboratively in pairs and small groups?

Do EAL learners get the opportunity to work with pupils who offer good language models?

Are there opportunities to revisit the objective/prepare for the objective?

Is ICT used often and effectively?

Do you draw on curricular areas /own experiences to provide contexts for writing?
— enable pupils to draw on own experiences?

Does the classroom environment reflect and value linguistic and cultural diversity?

Do you provide a high level of visual support: — artefacts, story sacks, etc.?

Do you provide books and story tapes in a variety of languages, and particularly those spoken by pupils in
your class / school?

Partnership with parents

Do parents feel welcome to come into school and at ease to liaise and to help?

Are parents informed of language and literacy
teaching and learning through:

— translated letters?

— workshops with translators?

— drop-in surgeries?

— home visits?

Is there a system in place for two-way communication to take place to find out:
— what parents / siblings do at home to support children’s learning?
— to capitalise on home literacy practices in school?

Is there a system for ongoing liaison with parents:

— to keep them informed of the Literacy Hour focus of the week or of the current unit?

— to enlist ongoing help with reinforcement at home?

— with providing resources from home (such as family photos, newspapers in different languages)?




